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The second is a three-step exercise to demonstrate that it is
possible to forecast demand in disaster relief [6] and how it
can be used for preparedness and response. It was developed based on research undertaken in the project “Contribute” [7]. As in any real situation, there is lack of data, which
means assumptions must be made. Students can make use
of all the material they have studied throughout the course
and they have also learnt to use a range of websites, databases, and tools publicly available. The students must present,
and be prepared to defend, their work and conclusions in
discussions with fellow students and facilitators. They also
get a first insight into the complexity of disaster relief logistics and they learn to practice preparedness and response
planning theory. As for course development, students have
neweffectively been part of the course refinement as they pro-
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vide detailed and instant feedback on every module in the
course with the use of an online survey tool called Surveymonkey (http://surveymonkey.net). They assess their own
activity and learning points based on the reading material,
lectures, and discussions after each module. This allows the
course facilitators to compare intended learning objectives
with actual results and adjust the material where necessary.
For the department and the teaching team, the course is
resource intensive in terms of working hours, travelling,
and housing, in addition to the substantial development
undertaken in the interactive exercises and role-plays made
specifically for the course [8]. However, looking at the student evaluations this course gets ratings way above the average. Students are enthusiastic and motivated throughout
the course, some have afterwards been awarded internships
in organisations and others have been allowed to do their
master projects within the field. This is important for the
department and rewarding for the teaching team, but most
importantly, the aim is to have longer-term impact in terms
of preparing a new pool of humanitarian logisticians to improve performance of disaster relief logistics and thus provide better support to those in need.
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